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1introduction

introduction

Youth Development refers to the natural process of a young 
person growing and maturing. Youth development also 
encompasses the philosophy of working with young people  
in a manner that is streng ths-based. In practice, youth 
development builds on those strengths to promote positive 
outcomes for children, youth and their families. (Hamilton, 
Hamilton, & Pittman, 2004).

In order to fulfill Rhode Island’s commitment to promoting 
positive development for Rhode Island’s children and youth, 
professionals in afterschool and youth development settings 
must have a clearly defined set of skills and knowledge.

What are Core Competencies  
and How are They Used?

Core competencies refer to the observable skills and dispositions 
needed by professionals in order to provide high-quality after-
school and youth development programming. Competencies 
are concrete, observable and achievable, and establish stan-
dards of practice that strengthen the profession. Core knowledge 
refers to topics describing the knowledge needed by profes-
sionals to effectively work with school age children and youth. 
Ultimately both core knowledge and core competencies are used 
to define the content of professional development curricula, set 
goals and outcomes for training, and design mechanisms for 
the demonstration and assessment of a practitioner’s skills. 
(Vermont Northern Lights Career Development Center)

These core competencies are established as the founda-
tion of Rhode Island’s HOPE Initiative. HOPE stands for 
Harbor of Opportunities for Professional Excellence. The 
HOPE Initiative is Rhode Island’s plan for building its career 

development system. For more extensive information on the 
HOPE Initiative, please visit www.childspan.net.

Why are Core Competencies  
Critical to the Field?

•	 They define what professionals need to know and  
be able to do in order to provide high-quality  
afterschool and youth development programming

•	 They serve as the foundation for decisions and  
practices carried out by professionals in the field.

•	 They establish a set of standards that further 
professionalize the field

What are the Premises Upon Which the  
RI Teacher Core Competencies are Based?

•	 Services for children and families must reflect  
best practice.

•	 Afterschool and youth development is a profession  
based on knowledge and experience.

•	 All afterschool and youth development profess- 
ionals need to understand the knowledge base  
of core competencies.

•	 There must be ownership of the knowledge base  
of core competencies.

•	 Core competencies and career lattice levels can  
promote a sense of common ground and mutual  
respect among professionals.

In order to fulfill Rhode Island’s 
commitment to promoting positive 
development for Rhode Island’s 
children and youth, professionals  
in afterschool and youth 
development settings must  
have a clearly defined set of  
skills and knowledge.
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our adaptation of bloom’s ta xonomy

How are the Core Competencies Organized?

This document is organized by the following domains (or 
content areas). While these domains are listed separately, 
there is natural overlap across all areas, and as such the sepa-
ration of the domains is artificial but necessary in order for 
this document to be as clear and usable as possible.

1.	 Family, School and Community Relationships

2.	 Youth Development, Curriculum, & Program Design

3.	 Health, Safety & Wellness

4.	 Professional Growth and Leadership

5.	 Administrator Competencies

A Brief History of How the Rhode Island  
Core Competencies for Afterschool and Youth 
Development Professionals Were Developed

The development of the 2009 Rhode Island Core Knowledge 
and Core Competencies for Afterschool and Youth Development  
Professionals is founded on a process of grass-roots collabora-
tion. The basis for this document is the June 2003 draft version 
of the HOPE Core Competencies and Career Lattice Levels for Early 

Care and Education, School Age and Youth Care Professionals. 
The 2003 draft was created via an extensively collaborative 
process in which stakeholders who were direct service pro-
viders in center-based, family child care and afterschool and 
youth development as well as state leaders and advocates who 
work in the field of early care and education and afterschool 
and youth development. In 2007 a committee of representa-
tive stakeholders was convened to revise and update the June 
2003 draft. During this process, the group incorporated 
information from newly developing and ever-evolving ini-
tiatives in the state of Rhode Island, as well as references to 
new developments in national trends in early care and edu-
cation and afterschool and youth development. For a detailed 
list of who participated in the two waves of the development 
of this document, please see the “acknowledgements” sec-
tion later in this document. For a list of sources that inform 
this document, please see the “Resources and References”  
section later in the document.

Professional Dispositions for Afterschool  
and Youth Development Professionals

The Afterschool and Youth Development field, like other 
professional fields, has a set of attitudes, beliefs, values, 
and perspectives, that are collectively called “professional 
dispositions”. These dispositions are highly valued among 

Can critically reflect on knowledge and application, bringing together the knowledge 
in new combinations, thinking creatively about the knowledge to solve new problems 
and work to change policies and practices that are not aligned with best practice.

LEVEL 4: 

Analysis, Synthesis, and Evaluation

Can apply content knowledge and information in increasingly nuanced ways. 
Begins to compare, contrast, and experiment.

LEVEL 3: 

Nuanced Application and some Analysis

Can apply content knowledge and information in the classroom setting.
LEVEL 2: 

Application

Can name, recognize, recall information and understand its content.
LEVEL 1: 

Knowledge & Understanding

Like many core competency documents across the country, this docu-
ment uses an interpretation of Bloom’s Taxonomy as an organizing device. 
As the competencies become more complex across the four levels, the 
language of those competencies changes to reflect deeper and more 
critical reflection and practice. The beginning competencies focus on the 
professional’s foundational knowledge and understanding in a particular 
area while the more advanced competencies progress from basic knowl-
edge and understanding to application of that knowledge and eventually 
to analysis, synthesis and evaluation. At the highest levels of competency, 
professionals are critically reflecting on their knowledge, solving problems 
and advocating for change based on their critical reflection.

A professional’s competency develops on a continuum as s/he be-
comes more advanced in the field, as reflected in the graphic below. 
The reader will note blank sections in some levels across the domains. 
Since knowledge and competencies are cumulative, it is therefore 
expected that professionals maintain the skills and knowledge 
described in all lower levels. To avoid redundancy, repetitions have 
been left out. Please note that at each level, the ASYD professional is 
expected to have successfully met the knowledge and competencies 
described in previous levels.
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members of the Afterschool and Youth Development field, 
and are personal attributes that cut across all domains of 
the core competencies. The Rhode Island Core Knowledge 
and Core Competencies for Afterschool and Youth Development 
Professionals document was significantly informed by these 
dispositions.

•	 Attitude: Enjoys working with children and youth

•	 Family: Appreciates and supports the unique and vital 
role of family in their children’s lives

•	 Diversity: Values and celebrates the diversity found 
among children, youth and their families and in the  
world around them, and understands that diversity 
impacts all areas of practice

•	 School: Values and supports the vital role school plays 
in the development of children and youth

•	 Self-reflection: Reflects on the personal beliefs and 
values that influence her/his own attitudes and practices

•	 Character: Responds to challenges and changes 
with flexibility, perseverance and cooperation

•	 Creativity: Values and promotes imagination 
and creativity

•	 Lifelong learning: Values ongoing professional 
development and continually seeks ways to increase one’s 
knowledge and skills. Models the love of lifelong learning 
to colleagues, children, youth and families.

how can the core competencies be used?

INTENDED USER POSSIBLE USES

Afterschool and Youth Development Staff •	 Help teachers focus on critical areas of professional development 

•	 Help teachers recognize own areas of exceptional skill and expertise

•	 Help teachers with the creation and implementation of their own 
personalized professional development plans

Program Directors •	 Help program director articulate job expectations including 
performance-based job descriptions and evaluation processes

•	 Support program director with hiring staff

•	 Help program director with own professional development

•	 Guide prospective and current staff in their own professional growth

Families (consumers of early care and education, 
afterschool and youth development programming)

•	 Help families identify best practices to assist in the selection of  
high-quality programming for their children

Trainers, instructors, and higher education •	 Assist with the creation of curricula for college courses and 
professional development opportunities offered in the community.

State and local agencies •	 Serve as an advocacy tool for designing programming and for  
guiding policy makers

 

These dispositions are highly 
valued among members of 
the Afterschool and Youth 
Development field, and are 
personal attributes that cut  
across all domains of the  
core competencies.
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Directions: Use this worksheet to find your current professional level associated with the  
Core Competencies for Rhode Island Afterschool and Youth Development (ASYD) Professionals 

I. FORMAL EDUCATION 

A. Degree/Completion:

1) �Enter points for highest degree attained:  
(High School or GED) = 20 points;  
(AA/AS) = 30 points;  
(BA/BS) = 60 points;  
(MA, MS, M.Ed., Ph.D., Ed. D.) = 80 points

B. Area of Study: 

1) �Enter the appropriate points for each of the following degrees you hold that are specifically related  
to Child/Youth Development: 
(AA/AS) = 10 points;  
(BA/BS) = 20 points;  
(MA, MS, M.Ed., Ph.D., Ed. D.) = 30 points

II. CREDENTIALS

1) �Enter the appropriate points for each of the following credentials you hold. Please indicate which credentials you have  
by checking the box to the right of the item:

 CDA = 15 points

 YDA = 15 points

 RI or other state Teacher Assistant Certification = 15 points

 �Certificate in Early Childhood Education from CCRI or equivalent certificate = 15 points

 �RIDE or other state Teaching Certificate (which certifies you as a teacher in a public K-12 school setting) = 30 points

III. TRAINING

1) �Enter total number of field-related training and professional development hours in which you have participated over the  
past 10 years. Divide by 30 = 

2) Enter total number PDCs and CEUs. Divide by 1.5 =

3) �Enter total number of credits received at an accredited college that were not part of a degree program.  
(If you are currently in a degree program, but do not yet have your degree, you may count those credits.) Multiply by 0.5 = 

IV. EXPERIENCE

1) Enter number of years worked in field. Multiply by 4 =

2) �Enter number of years worked in the field in direct service (i.e., directly working with children and youth) = 

TOTAL POINTS:  
ADD ALL POINTS TOGETHER TO DETERMINE YOUR FINAL LEVEL:

Afterschool and Youth Development Professional Level I (1-50 points)

Afterschool and Youth Development Professional Level 2 (50-100 points)

Afterschool and Youth Development Professional Level 3 (100-150 points)

Afterschool and Youth Development Professional Level 4 (150+ points)

Enter Points  
from each  
section in box

worksheet for afterschool and youth development professionals



Core Competency  
Domains
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Afterschool and youth development professionals must under-
stand that in addition to participating in afterschool and youth 
development programming, children and youth inhabit and 
learn across a continuum of settings including in their homes 
with family, in schools and other learning environments during 

the school day, as well as in a multitude of additional settings in 
the community. Afterschool and youth development profes-
sionals must consider the whole ecology of children and youth’s 
lives and build on relationships across settings to promote 
optimal development for children, youth and families.

Core Competency Domain 1:
family, school, and community relationships

TOPIC LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

RELATIONSHIPS WITH FAMILIES

Professionalism/ 
Ethics

•	Maintains confidentiality.

Role of Family •	 Recognizes, respects and 
supports the role of family 
as central to the develop-
ment of children and youth.

•	 Invites family members to 
play an active role in their 
children’s education.

•	 Shares knowledge of typical 
child/youth development 
with families and seeks 
relevant information from 
families.

•	 Partners with families in 
addressing developmental 
and behavioral needs of 
children/youth including 
children with special needs 
and exceptional learners.

•	 Encourages family participa-
tion in community advocacy, 
groups, boards, and school 
organizations.

Communication 
and Outreach 
to Families

•	 Initiates and maintains 
open, friendly, and coop-
erative relationships with 
families and communicates 
with them on a regular 
basis within the program’s 
structure.

•	 Communicates with families 
about program goals and 
objectives.

•	 Establishes frequent  
contact with families via  
a variety of approaches  
and in language that is 
accessible to all families.

•	Welcomes family members 
to participate in program 
activities.

•	 Plans and conducts family 
engagement activities.

•	 Outreaches to families 
to participate in program 
activities.

•	 Creates and facilitates 
opportunities for the 
development of social and 
support networks among 
families.

•	 Creates opportunities for 
family and children/youth 
to be actively involved 
in program and policy 
development.

Diversity of 
Families

•	 Has knowledge and under-
standing of the cultural 
context of families.

•	 Respects and supports 
cultural differences and 
diverse family structures, 
using inclusive language 
that is respectful of all  
family types.

•	 Strives to ensure that family 
and community diversity 
and cultures are reflected in 
all aspects of the program.

•	Makes program adjustments 
based on cultural and 
structural differences  
of families.

Family Support •	 Has knowledge of the 
cultural context of the  
community and how it 
affects families.

•	 Shares information with 
families pertaining to family 
stress, legal rights and 
special needs.

•	 Recognizes the community 
as a resource for families 
and creates a reference list 
of those resources.

•	 Provides families with  
referrals to community 
resources when appropriate. 

•	 Develops relationships 
with community partners 
and engages with them on 
behalf of families.
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RELATIONSHIPS WITH COMMUNITIES

Program and 
Community 
Partnerships

•	 Recognizes the community 
as a resource for services, 
activities, and volunteers.

•	 Collaborates with com-
munity partners to enhance 
the program.

Community as 
Family Support

•	 Recognizes the community 
as a resource for families.

•	 Values and uses community 
resources that support and 
assist children, youth and 
their families.

•	 Develops relationships with 
community partners and 
helps families identify com-
munity resources specific 
to their needs and makes 
referrals.

Volunteers •	Works cooperatively and 
appropriately with volun-
teers and partners.

•	 Supervises and assesses 
volunteers as appropriate.

•	 Implements and supports 
volunteer programs, as 
needed.

Advocacy •	 Promotes public awareness 
about family and youth 
development.

•	 Represents the afterschool 
and youth development field 
in collaborative community 
endeavors.

•	 Advocates for quality 
afterschool and youth 
development programming 
for all families to community 
and political leaders.

School 
Relationships 
(Non-school-
based 
Programs)

•	 Participates on Children’s 
Individualized Education Plan 
(IEP) team as appropriate.

•	Makes effort to engage  
with school personnel  
and implement program-
matic connections to the 
school day.

School 
Relationships 
(School-based 
Programs)

•	 Recognizes the importance 
of connecting with school 
personnel.

•	Makes efforts to engage 
with school personnel.

•	 Cooperates with school 
day teachers regarding 
students’ academic and 
behavioral needs.

•	 Develops relationship with 
school leadership and 
facilitates connections to 
the school day.

Afterschool and youth 
development professionals must 
consider the whole ecology of 
children and youth’s lives and  
build on relationships across 
settings to promote optimal 
development for children, youth 
and families.
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Youth development refers to the natural process of a young 
person growing and maturing. Youth development also encom-
passes the philosophy of with working with young people in 
a manner that is strengths- based. In practice, youth devel-
opment builds on those strengths, or personal and social 
assets, to promote positive outcomes for children, youth 

and their families. (Hamilton, Hamilton, & Pittman, 2004). 
Personal and social assets are encompassed in positive 
physical development, intellectual development, psycho-
logical and emotional development, and social development. 
(National Research Council and Institute of Medicine, 2002).

Core Competency Domain 2:
youth development, curriculum, and program design

TOPIC LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

General 
Knowledge of 
Stages of Youth 
Development

•	 Is aware of basic stages of 
youth development.

•	 Can describe specific physi-
cal, cognitive, social, and 
emotional stages of youth 
development and under-
stands the ways in which 
those stages impact their 
needs and participation in 
the program.

•	 Is aware of youth develop-
ment frameworks pertaining 
to positive youth outcomes 
(e.g., 40 Developmental 
Assets, Positive Youth 
Development).

•	 Integrates information on 
growth, development, and 
learning styles of individuals 
and applies it to youth in 
group settings.

•	 Applies current youth devel-
opment research and theory 
across all curricular areas 
to ensure positive youth 
outcomes.

Individual 
Differences

•	 Values different personali-
ties in youth.

•	 Understands that each 
young person develops  
differently and at his or 
her own pace.

•	 Recognizes differences in 
personalities and develop-
ment in youth and the ways 
in which those differences 
impact their needs and par-
ticipation in the program.

•	 Interacts with youth in 
individual ways.

•	 Comprehends theory 
and research related to 
temperaments and learning 
styles and recognizes these 
characteristics in the youth/
young people with whom 
they work.

•	 Identifies the various ways 
in which youth learn and 
adapts experiences to the 
individual/group needs of 
youth.

•	 Promotes appreciation of 
different personalities and 
learning styles among other 
staff and youth.

The Importance 
of Experiential 
Learning

•	 Recognizes that youth learn 
best through fun, engaging, 
hands-on experiences.

•	 Implements fun, engaging 
hands-on experiences in 
some areas of the curricu-
lum. Recognizes that these 
experiences should apply 
across all areas of develop-
ment (e.g., cognitive, social/
emotional) and all aspects 
of the curriculum.

•	 Implements fun, engag-
ing, hands-on experiences 
across all areas of devel-
opment and aspects of 
programming.

Guided Practice •	 Recognizes that youth 
learn best through guided 
practice.

•	 Provides activities that 
involve youth in engaging 
with (creating, combining, 
or reforming) materials 
or ideas through guided 
practice. 
(RIPQA self-assessment 
tool, 2007 p. 14)
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TOPIC LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

General 
Knowledge of 
Stages of Youth 
Development

•	 Is aware of basic stages of 
youth development.

•	 Can describe specific physi-
cal, cognitive, social, and 
emotional stages of youth 
development and under-
stands the ways in which 
those stages impact their 
needs and participation in 
the program.

•	 Is aware of youth develop-
ment frameworks pertaining 
to positive youth outcomes 
(e.g., 40 Developmental 
Assets, Positive Youth 
Development).

•	 Integrates information on 
growth, development, and 
learning styles of individuals 
and applies it to youth in 
group settings.

•	 Applies current youth devel-
opment research and theory 
across all curricular areas 
to ensure positive youth 
outcomes.

Individual 
Differences

•	 Values different personali-
ties in youth.

•	 Understands that each 
young person develops  
differently and at his or 
her own pace.

•	 Recognizes differences in 
personalities and develop-
ment in youth and the ways 
in which those differences 
impact their needs and par-
ticipation in the program.

•	 Interacts with youth in 
individual ways.

•	 Comprehends theory 
and research related to 
temperaments and learning 
styles and recognizes these 
characteristics in the youth/
young people with whom 
they work.

•	 Identifies the various ways 
in which youth learn and 
adapts experiences to the 
individual/group needs of 
youth.

•	 Promotes appreciation of 
different personalities and 
learning styles among other 
staff and youth.

The Importance 
of Experiential 
Learning

•	 Recognizes that youth learn 
best through fun, engaging, 
hands-on experiences.

•	 Implements fun, engaging 
hands-on experiences in 
some areas of the curricu-
lum. Recognizes that these 
experiences should apply 
across all areas of develop-
ment (e.g., cognitive, social/
emotional) and all aspects 
of the curriculum.

•	 Implements fun, engag-
ing, hands-on experiences 
across all areas of devel-
opment and aspects of 
programming.

Guided Practice •	 Recognizes that youth 
learn best through guided 
practice.

•	 Provides activities that 
involve youth in engaging 
with (creating, combining, 
or reforming) materials 
or ideas through guided 
practice. 
(RIPQA self-assessment 
tool, 2007 p. 14)

Diversity •	 Recognizes that cultural and 
environmental factors (e.g. 
ethnicity, family structure/
home environment, socio-
economic status) affect 
behavior and development.

•	 Reacts to incidents of bias. •	 Responds to broader 
diversity issues – creates a 
caring environment.

•	 Creates a proactive environ-
ment and experiences that 
value, affirm, and respect 
cultural/linguistic diversity.

Meeting the 
Needs of All 
Youth

•	 Responds to the individual 
needs of youth, including 
those with special needs.

•	 Identifies the risk factors, 
delays, or disabilities that 
may indicate a need for 
special services or program 
adaptations.

•	 Employs practices that sup-
port an inclusive philosophy.

•	 Utilizes appropriate 
resources and makes pro-
gram adaptations for youth 
with special needs.

Choice •	 Recognizes the importance 
of providing choice in pro-
cess and content to children 
and youth.

•	 Provides some adult-
directed process and 
content choices.

•	 Consistently provides 
multiple opportunities 
for process and content 
choices. These opportuni-
ties are youth-initiated and 
youth-directed.

Reflection •	 Recognizes the importance 
of providing youth with 
opportunities to reflect on 
what they are doing or have 
done.

•	 Provides informal opportuni-
ties for children and youth 
to communicate about what 
they are doing or have done.

•	 Provides structured oppor-
tunities for children and 
youth to communicate about 
what they are doing or have 
done.

Open-Ended 
Questions

•	 Understands the impor-
tance of using open-ended 
questions.

•	 Uses open-ended questions 
in one or more content 
areas.

•	 Regularly uses open-ended 
questions across all content 
areas.

Leadership •	 Recognizes the importance 
of providing children and 
youth with leadership 
opportunities (e.g., lead 
a group or mentor an 
individual).

•	 Intentionally provides 
leadership opportunities for 
some children and youth.

•	 Intentionally provides 
leadership opportunities for 
all children and youth.

Setting Goals 
and Making 
Plans

•	 Recognizes that youth are 
capable of making their own 
plans.

•	 Provides youth with multiple 
opportunities to set short-
term and long-term goals 
and make plans.

•	 Intentionally facilitates youth 
planning by introducing mul-
tiple possible strategies.

Conflict 
Resolution

•	 Is aware of youth-centered 
procedures for solving 
conflicts.

•	 Uses youth-centered 
procedures for solving these 
conflicts.

•	 Continually reflects on own 
skills for helping youth 
solve conflicts. Discusses 
possible strategies with 
competent peers.

domain continued on following page
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CREATING THE LEARNING ENVIRONMENT

Activity Session 
Schedule

•	 Follows a schedule. •	 Creates and implements a 
program schedule planned 
and paced for children and 
youth that allows flexibility 
for practitioners.

Lesson Plans •	 Understands that lesson 
plans are the blueprint for 
implementing curriculum 
and follows an activity plan.

•	 Develops and uses lesson 
plans.

•	 Intentionally incorporates 
youth development prin-
ciples and practice into the 
development and implemen-
tation of lesson plans.

Balanced 
Activities

•	 Provides activities that are 
balanced between concrete 
experiences involving mate-
rials, people, and projects 
with abstract concepts such 
as lectures, diagrams, and 
formulas. 
(from RIPQA)

Materials •	 Has materials prepped and 
ready for use at beginning 
of activity.

•	 Selects materials appropri-
ate to the developmental 
levels of all youth.

•	 Uses materials that demon-
strate acceptance of race, 
gender, culture, family, lan-
guage, and special needs.

Physical Space/
Environment

•	 Understands that the 
physical space/environment 
can impact teaching and 
learning.

•	 Considers the physical 
space/environment when 
developing curriculum.

•	 Reflects on the physical 
space/environment and 
adjusts curriculum accord-
ingly to maximize learning.

National 
Content 
Standards
Rhode Island 
GLEs and GSEs

•	 Knows national core content 
standards, Rhode Island 
Grade Level Expectations 
(GLEs) and Grade Span 
Expectations (GSEs) exist.

•	 Integrates learning stan-
dards into curriculum in  
at least one content area  
(e.g., in content area  
most closely aligned to  
the activity).

•	 Integrates learning 
standards into curriculum 
in multiple content areas, 
e.g., Science, Math, Art, 
etc. and partners with local 
school district to support 
national and local learning 
standards.

Promoting 
Communication 
Skills

•	Models good listening and 
verbal skills including the 
use of proper grammar.

•	 Stimulates conversation 
with and between youth.

•	 Encourages youth to use 
appropriate verbal and 
nonverbal means of com-
municating thoughts and 
feelings.

•	 Offers programming oppor-
tunities for youth to learn 
effective communication 
skills.

•	 Provides youth with 
opportunities to talk about 
(or otherwise communicate) 
what they are doing and 
what they are thinking about 
to others. 
(from RIPQA)

•	 Adapts communication 
activities for youth with 
special needs.

•	 Incorporates communica-
tion skills into all curricular 
areas (e.g. recreation and 
fitness, academic support, 
life skills, personal growth 
and development).

Core Competency Domain 2: Youth Development, Curriculum, and Program Design, continued
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Promoting 
Social and 
Emotional 
Development

•	 Treats youth as individuals 
with their own strengths  
and needs.

•	 Helps youth feel valued as 
members of a group.

•	Models recognition and 
expression of feelings.

•	 Helps youth learn to  
communicate and get  
along with others.

•	 Emphasizes cooperation in 
games and activities.

•	 Provides a curriculum that 
emphasizes social skills 
and relationships, including 
friendships.

•	 Guides youth in expressing 
their feelings and asserting 
themselves in positive ways.

•	 Adapts social activities for 
youth with special needs.

•	 Plans and incorporates 
social activities into all cur-
ricular areas (e.g. recreation 
and fitness, academic 
support, life skills, personal 
growth and development).

Creativity •	 Recognizes the value of  
process as well as the 
product, and emphasizes 
the process of creating.

•	 Engages children and youth 
in curriculum activities that 
promote creativity.

•	 Emphasize the importance 
of the balance between 
process and product during 
activities.

•	 Develops curriculum that 
allows creativity and inte-
grates creativity across all 
curricular areas.

•	 Values creativity as neces-
sary to the development of 
the individual.

•	 Integrates creative activities 
into all curricular areas.

additional resources:

Rhode Island Department of Education Grade Level Expectations (GLEs) and Grade Span Expectations (GSEs) 
http://www.ride.ri.gov/Instruction/gle.aspx

lesson pl ans:

The Educator’s Reference Desk: Write a Lesson Plan Guide 
http://www.eduref.org/Virtual/Lessons/Guide.shtml

Activity Plan Templates: 
Wisconsin 4-H Youth Development 
http://4h.uwex.edu/afterschool/curriculum/documents/Createownactivitytemplate2.pdf

Lesson Plan Template: National Partnership for Quality Afterschool Learning 
http://www.sedl.org/afterschool/toolkits/pdf/sedl_lesson_template.pdf
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Afterschool and youth development (ASYD) professionals 
have a responsibility to provide an environment that is healthy 
and safe and also need to be competent in preparing for and 

handling emergencies. Additionally, ASYD professionals 
must facilitate program experiences that promote children 
and youth’s overall wellness.

Core Competency Domain 3:
health, safety, and wellness

TOPIC LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

Regulations •	 Follows regulations or  
policies regarding health 
and safety, including 
emergency, illness, and 
injury procedures (OSHA, 
blood-borne pathogens).

•	 Follows program policies 
and procedures on releasing 
children and youth.

•	 Completes basic first-aid 
and CPR certification.

•	 Uses emergency supplies 
and equipment as needed.

•	 Follows universal safety 
precautions related to illness 
and injury procedures.

•	 Practices and carries out 
emergency plans and drills 
(e.g. fire, weather-related, 
and lockdown).

•	 Follows supervision  
and ratio requirements  
or policies.

•	 Understands responsibility 
as mandated reporter for 
child abuse and neglect.

Environmental 
Safety

•	Maintains and ensures 
safety in all areas, both 
indoors and outdoors.

•	 Selects safe materials  
and equipment.

•	 Actively supervises and 
interacts with youth.

•	 Practices safe food 
handling, follows general 
sanitation practices, 
and maintains sanitary 
environments.
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Supporting 
Health Needs 
of Youth

•	 Practices, models, and 
assists children and youth 
in appropriate hygiene 
techniques including hand 
washing.

•	 Responds to children and 
youth’s injuries and fear of 
injuries, documents and 
notifies appropriate program 
personnel and/or families as 
appropriate while ensuring 
the comfort and care of 
other youth.

•	 Observes youth daily for 
signs of illness and possible 
signs of abuse and neglect.

•	 Promotes good health and 
provides an environment 
that contributes to the 
prevention of illness.

•	 Follows procedures for 
administration of medicine 
and approved medical treat-
ments, including related 
documentation.

•	 Implements procedures for 
safe field trips.

•	 Promotes and assesses 
sanitary environments, both 
indoors and outdoors.

•	 Seeks information on and 
demonstrates good prac-
tices for youth with typical 
and special healthcare 
needs.

•	 Plans and guides self-help 
activities. (e.g. how to calm 
down when angry, how to 
cope with stress.)

•	 Recognizes the natural 
curiosity of youth in human 
development and responds 
respectfully.

•	 Talks with and provides 
resource information to 
youth and families about 
healthy bodies, healthy 
lifestyles, and a healthy 
environment.

•	 Helps youth, families, staff, 
and others recognize and 
report abuse and neglect.

•	 Identifies and responds 
appropriately to the effects 
of stress and trauma on 
youth and assesses their 
resiliency.

•	 Plans and implements 
activities that teach 
youth techniques to deal 
with stress and develop 
resiliency.

•	 Designs and implements 
curriculum activities that 
emphasize healthy bod-
ies and minds, healthy 
lifestyles, and a healthy 
environment.

•	Works with health care pro-
fessionals in the community 
to identify health issues 
or concerns and meet the 
needs of youth. 

Nutrition 
and Physical 
Activity

•	 Has knowledge of nutrition 
and encourages healthy  
eating habits in children  
and youth.

•	 Recognizes potential haz-
ards associated with meal/
snack time and identifies 
and responds to nutritional 
issues, including food 
allergies.

•	 Is aware of the need for 
children and youth to have 
regular physical activity.

•	 Provides healthy meals  
(if applicable) and snacks in 
a pleasant environment.

•	 Communicates with  
youth and families about 
their nutritional and  
physical fitness needs  
and preferences.

•	 Plans and guides activities 
related to nutrition and 
cooking experiences  
with youth.

•	Models healthy nutrition  
and wellness behaviors in 
one’s conduct.

•	 Integrates activities related 
to nutrition and physical 
fitness into curricular areas 
as appropriate.

•	 Involves children/youth in 
planning activities related 
to nutrition and physical 
fitness.

•	 Articulates, analyzes, 
evaluates, and/or applies 
current theories, research, 
and policies relevant to 
nutrition and physical 
fitness.

•	 Integrates standards- 
based nutrition and  
physical fitness curricula  
into curricular areas  
as appropriate.

additional resources:

US Department of Labor Occupational Safety and Health Administration (OSHA) 
http://www.osha.gov/

US Department of Agriculture Child and Adult Care Food Program 
http://www.fns.usda.gov/cnd/Care/

US Department of Health and Human Services Dietary Guidelines for Americans 
http://www.health.gov/DietaryGuidelines/dga2005/document/
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Youth development is a profession. Members of this profes-
sion must hold themselves to the highest standards. A ll 
afterschool and youth development professionals must 
understand that there is a context within which their profes-
sion originates. That context is a history and a core base of 
knowledge documented in research that serve as a founda-
tion for the profession. This knowledge must be used in all 
aspects of professional involvement with children, youth, 
families and colleagues. 

There are also certain expectations for behavior. That behav-
ior is evidenced in the everyday actions of the professional as 
he/she implements strategies in a program. It is grounded in 

a professional code of ethics. Diversity of culture, language, 
gender, ability, age, thought and programs can be found in 
all aspects of our society. Professionals in this field must be 
sensitive to and knowledgeable about diversity. 

In order for professionals to be knowledgeable, they must par-
ticipate in ongoing professional development. This includes 
participating in a wide variety of learning experiences as 
well as being supported or mentored by others in the field. As 
professionals advance in their careers, they should become 
trainers and mentors of others. Every professional must have 
skills of advocacy. Advocacy skills include the ability to speak 
out on behalf of children, youth, families and the field.

Core Competency Domain 4:
professional growth and leadership

TOPIC LEVEL 1 LEVEL 2 LEVEL 3 LEVEL 4

ETHICAL STANDARDS AND PROFESSIONAL GUIDELINES

Professional 
Behavior

•	 Conducts self in profes-
sional manner consistent 
with professional and ethical 
guidelines of the afterschool 
and youth development 
field. (See end of domain for 
additional resources.) 
 
Examples include:

•	Maintains appropriate and 
professional appearance.

•	 Employs professional work 
habits such as dependability 
and time management.

•	 Promotes a professional 
working environment that 
supports those working 
with children, youth, and 
families.

Ethics •	 Knows and abides by code 
of ethics of the afterschool 
and youth development 
field. (See end of domain for 
additional resources).

•	 For example, maintains con-
fidentiality, impartiality, and 
professional boundaries.

•	 Recognizes potentially 
unethical practices.

•	 Practices and promotes the 
ethical responsibilities of 
the afterschool and youth 
development field.

•	 Teaches fellow profess
ionals how to use the 
code of ethics to articulate 
professional values.

Problem-
solving Skills

•	 Recognizes the importance 
of solving problems that 
arise within the context of 
the ASYD program.

•	 Uses effective problem-
solving skills and actively 
commits to problem-solving.

•	 Participates in group 
problem-solving of program 
issues.

•	 Initiates and mediates group 
problem-solving.

ONGOING PROFESSIONAL DEVELOPMENT, REFLECTIVE PRACTICE AND LEADERSHIP AND ADVOCACY

Personal 
Philosophy

•	 Has an emerging awareness 
of a personal educational 
philosophy.

•	 Articulates a personal phi-
losophy of education based 
on knowledge of child/youth 
growth and development 
and best practices.

•	 Revises personal philoso-
phy of education based on 
research and trends in the 
field of afterschool and 
youth development.
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Program 
Philosophy

•	 Is aware of the program’s 
philosophy and goals.

•	 Supports the program’s 
philosophy and goals.

•	 Articulates the program’s 
philosophy and goals.

•	 Analyzes, evaluates and 
applies current theory 
on afterschool and youth 
development programming 
to program philosophy  
and goals.

•	 Analyzes the intersection  
of one’s personal philoso-
phy of education and the 
program’s philosophy and 
advocates for program 
changes when necessary.

Commitment 
to Professional 
Development

•	Meets minimum regulation 
requirements for ongoing 
professional development.

•	 Values own professional 
growth.

•	 Participates in opportunities 
for professional growth and 
development.

•	 Is aware of professional 
resources and seeks out 
knowledge to improve 
practice.

•	 Participates in activities or 
projects sponsored by profes-
sional associations and other 
boards, task forces, or com-
mittees related to afterschool 
and youth development.

•	 Accepts advice and feed-
back to improve practice 
and sets professional goals 
with guidance.

•	 Applies knowledge of best 
practices and uses profes-
sional resources to improve 
practice.

•	Maintains membership 
in afterschool and youth 
development professional 
associations.

•	 Understands and can articu-
late that building personal 
and professional competence 
benefits self, program, and 
children, youth, and families.

•	Works toward credentials, 
degrees and/or program 
accreditation.

•	 Evaluates own performance 
and develops and carries 
out an individualized profes-
sional development plan.

•	 Actively participates in 
professional associations 
and/or other boards, task 
forces, or committees 
related to afterschool and 
youth development.

•	 Evaluates current trends in 
the afterschool and youth 
development field and 
revises own practices as 
appropriate.

Leadership and 
Advocacy

•	 Understands that national, 
state, and local legislation 
and public policy affect 
children, youth, fami-
lies, programs and the 
afterschool and youth 
development profession.

•	 Advocates for the 
implementation of current 
research and policies 
relevant to child, youth, and 
family development.

Promoting 
Positive Youth 
Development

•	 Articulates that positive 
youth development experi-
ences are important.

•	 Demonstrates support for 
the youth development field.

•	 Promotes best practices 
in youth development to 
families, administrators, 
colleagues, and the com-
munity (e.g. advocates for 
youth-adult partnerships 
as an intrinsic element of 
positive youth development, 
or creates opportunities for 
and supports youth serving 
in leadership roles).

•	 Serves as a spokesperson 
to the community and media 
about youth development.

additional resources:

National Afterschool Association code of ethics is available at http://naaweb.yourmembership.com/resource/resmgr/ 
naacodeofethicsjan09.pdf 
See National Afterschool Association’s link for advocacy at http://naaweb.yourmembership.com/?page=policyactioncenter

National Association for the Education of Young Children code of ethics is available at http://www.naeyc.org/about/ 
positions/pseth98.asp

Rhode Island Afterschool Plus Alliance: www.afterschoolri.org
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Program directors and administrators often wear the hat of a 
front-line youth development worker, an educational leader, and 
an administrator. The following competencies were developed 
with the intention that administrators who work with children 
and youth must possess all of the core competencies required of 
front-line practitioners as well as these additional competen-
cies associated with educational leaders and administrators.

This Administrator domain is different from the other 
domains within this document in that the competencies 
are not developed across levels, but rather are stated as sin-
gle items. Professionals using these competencies should 
work from the premise that all professional competencies 

develop over time. There are some competencies a profes-
sional might possess at the onset of one’s career on which 
one might be working to strengthen, while there are some 
competencies that are all but non-existent and need to be 
developed, strengthened and maintained. Program direc-
tors and administrators should consider these competencies 
as the range of knowledge and skills that one should develop 
on an ongoing basis over the span of one’s career.

Future steps in developing the afterschool and youth devel-
opment administrator competencies should include the 
development of administrator competencies that progress 
developmentally across levels.

Core Competency Domain 5:
administrator competencies

•	 Develops and monitors an annual budget.

•	 Develops fiscal policies and procedures.

•	 Prepares financial reports and documents.

•	Manages cash accounts and cash flow.

•	 Conducts fundraising.

•	 Develops, monitors and updates mission statement and  
program philosophy.

•	 Develops, monitors and updates family contracts.

•	 Uses technology and communication systems to support program.

•	 Establishes and maintains effective relations with contractors, 
vendors, and regulatory agencies.

•	 Employs effective grant writing.

•	 Appropriately utilizes reimbursement programs, such as the Federal 
Child and Adult Care Food Program.

•	 Develops and updates staff compensation structure.

•	 Develops and updates program fee structure.

•	Maintains and manages financial records.

•	 Identifies appropriate financial resources and opportunities.

•	 Develops, monitors and updates long-term, strategic plan for program 
(including financial plan).

•	 Develops and updates staff handbook and takes steps to ensure that 
staff are aware of and comply with its content and policies.

•	 Develops and updates program handbook for children, youth,  
and families.

•	 Complies with all legal requirements.

•	Maintains and coordinates appropriate insurance policies.

•	 Develops effective communication, education, and involvement for 
boards and management whenever applicable.

•	 Engages in ongoing evaluation to track the effectiveness of  
program activities.

•	 Uses program data to guide staff and others in program improvement.

Program directors and administrators need to be able to manage administrative and financial aspects of the program. The items below are examples 
of the types of tasks which program directors and administrators must be capable of performing.

FISCAL MANAGEMENT, PROGRAM ADMINISTRATION, AND PROGRAM IMPROVEMENT
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•	 Articulates, analyzes, and evaluates current research on guided 
practice. Supports staff’s ability to use guided practice.

•	 Comprehends, communicates and has in-depth knowledge of the 
environmental influences that affect learning and development across 
all age groups.

•	 Analyzes, evaluates and applies current theory, research, and 
policy related to diversity and anti-bias in afterschool and youth 
development programs.

•	 Ensures that program’s mission and philosophy reflect an appropriate 
understanding of child and youth growth and development as well as 
respect for diversity.

•	 Ensures that program policies and practices reflect an inclusive 
philosophy.

•	 Articulates, analyzes, and evaluates current research on conflict 
resolution and assists staff in gaining skills with facilitating youth-
centered conflict resolution practices.

•	 Oversees development and implementation of a program schedule 
that is planned and paced for children and youth and allows for 
flexibility for practitioners.

•	 Oversees development and implementation of program-wide curriculum.

•	 Articulates, analyzes, evaluates, and/or applies current theories and 
research related to positive youth development.

•	 Advocates for policies and practices that promote the development of 
youth communication skills.

•	 Articulates, analyzes, evaluates, and/or applies current theories and 
research related to promoting social and emotional development.

•	 Articulates, analyzes, evaluates and/or applies current theories and 
research related to promoting creative experiences.

•	 Communicates to the staff the importance of integrating creative 
activities into all curricular areas.

•	 Demonstrates respect for creativity through documentation and 
exhibition (e.g., displaying, publishing, creating portfolios).

Program directors and administrators should act as leaders and mentors to the staff they oversee in terms of their knowledge and competence 
concerning youth development, curriculum and program design. In addition to the competencies expected of front-line practitioners, exemplary 
directors and administrators must have the following competencies.

YOUTH DEVELOPMENT, CURRICULUM, AND PROGRAM DESIGN

•	 Reviews the effectiveness of family engagement activities and family 
advisory groups and recommends changes as needed.

•	 Develops and updates program handbook for children, youth,  
and families.

•	 Develops relationships with community partners and engages with 
them on behalf of families.

•	 Engages community and political leaders to advocate for  
high-quality afterschool and youth development programming  
for all families.

•	 Applies research on experiential learning when working with families, 
colleagues, and children/youth, and oversees staff’s application of 
this competency.

Program directors and administrators provide leadership in terms of fostering and maintaining positive relationships with family, schools, and the 
community. As such, in addition to the front-line practitioner competencies, directors and administrators must use their role to serve as effective 
communicators, bridge builders, and advocates. All administrators must display the following competencies.

FAMILY, SCHOOL, AND COMMUNITY RELATIONSHIPS

•	 Recruits and selects qualified staff.

•	 Designs effective job descriptions for all positions.

•	 Implements a professional development program for staff including 
individualized professional development plans for individual staff, 
ongoing in-service professional development opportunities, and new 
employee orientation.

•	 Provides staff with effective supervision, feedback, guidance, 
coaching, and mentoring. This includes regularly observing staff in 
action and sharing constructive feedback.

•	Maintains and implements a system for staff evaluation.

•	 Complies with all laws and regulations applicable to personnel.

•	 Develops personnel policies that are reviewed and revised periodically.

•	 Utilizes team building strategies to include staff in program 
development and delivery.

•	 Promotes a professional working environment that supports those 
working with children, youth, and families.

•	 Promotes a work culture that fosters staff initiative in solving 
problems and resolving conflict.

Program directors and administrators need the skills associated with managing and mentoring the staff under their supervision. The following items 
are examples of the types of staff management tasks which directors and administrators must be capable of performing.

STAFF MANAGEMENT
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•	Works with health care professionals in the community to identify 
health issues or concerns and meet the needs of youth.

•	 Uses Child and Adult Care Food Program (CACFP) requirements (if 
applicable) and US Department of Health and Human Services Dietary 
Guidelines for Americans to develop policies for providing healthy 
foods to children and youth in the program.

•	 Designs and utilizes facility space to meet program needs and the 
comfort and convenience of all participants.

•	Monitors facility and grounds to ensure health and safety of occupants.

•	 Establishes system for food service in compliance with all regulations.

•	 Establishes policies and procedures for purchase, utilization, 
inventory, and replacement of supplies, materials and equipment.

•	 Develops and monitors security systems to safeguard assets.

While front-line staff have a responsibility of carrying out the policies and procedures related to the health, safety, and wellness of the children and 
youth who participate in programming, program directors and administrators have the ultimate responsibility for creating, monitoring, and enforcing 
that best practices in this area are followed. Directors and administrators create and maintain the tone of importance surrounding health, safety, 
and wellness, and as such, they must possess the following abilities.

HEALTH, SAFETY, AND WELLNESS

•	 Advocates for the implementation of current research and policies 
relevant to child, youth, and family development.

•	 Revises own educational and administrative practices according  
to research.

•	 Advocates for youth and families.

•	 Analyzes ethical dilemmas and determines appropriate course  
of action.

•	Mentors staff in using the ethical code of conduct for afterschool and 
youth development professionals to help them articulate their own 
professional values

•	 Initiates and mediates group problem-solving.

•	 Examines own work, sources of professional knowledge, and the 
youth development field.

•	 Explores models of professional development and evaluates/assesses 
opportunities to promote others’ professional growth.

•	 Designs staff development opportunities with colleagues. 

•	 Shares knowledge at local, state, regional, and national conferences.

•	 Understands the change process and develops practices to support 
professional growth.

•	 	Uses knowledge to shape practices and policies that positively 
influence the afterschool and youth development profession.

•	 Investigates and works toward one’s own professional certification 
and program accreditation.

•	 Evaluates and applies current research and trends presented in 
professional resources.

•	 Serves as a spokesperson to the community and media about  
youth development.

•	 Develops and carries out an advocacy plan.

•	 Provides a work culture that fosters staff initiative in solving problems 
and resolving conflicts.

•	 Holds a leadership position in professional associations and/or other 
boards, task forces, or committees related to the afterschool and 
youth development field.

•	 Advocates for youth-adult partnerships.

•	 Advocates for accessible, affordable, safe, and high-quality programs 
for children and youth.

Program directors and administrators are responsible for promoting the professional growth and development of program staff. As such, they must 
possess the following competencies.

PROFESSIONAL GROWTH AND LEADERSHIP

additional resources:

The James Irvine Foundation 
http://www.irvine.org/assets/pdf/pubs/evaluation/afterSchoolToolkit.pdf

The National Center for Quality Afterschool 
http://www.sedl.org/afterschool/

US Department of Agriculture Child and Adult Care Food Program 
http://www.fns.usda.gov/cnd/Care/

US Department of Health and Human Services Dietary Guidelines for Americans 
http://www.health.gov/DietaryGuidelines/dga2005/document/
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Suggestions for using this form:

After participating in a professional development activity 
or training/education session, transfer the pertinent infor-
mation to your Professional Development Record. Update 

this record and retain your certificates to document annual 
training hours. During the year, plan to target training/edu-
cation sessions across different core competency domains.

professional development record

DOMAIN 1: FAMILY, SCHOOL & COMMUNITY RELATIONSHIPS

Date
Professional Development
Session Title Instructor/Organization Level Hours Certificate

DOMAIN 2: YOUTH DEVELOPMENT, CURRICULUM, & PROGRAM DESIGN

Date
Professional Development
Session Title Instructor/Organization Level Hours Certificate

DOMAIN 3: HEALTH, SAFETY & WELLNESS

Date
Professional Development
Session Title Instructor/Organization Level Hours Certificate

DOMAIN 4: PROFESSIONAL GROWTH & LEADERSHIP

Date
Professional Development
Session Title Instructor/Organization Level Hours Certificate

DOMAIN 5: ADMINISTRATOR COMPETENCIES

Date
Professional Development
Session Title Instructor/Organization Level Hours Certificate
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Administrators: afterschool and youth professionals who 
may work directly with children, youth, and families, but 
whose primary obligation is to supervise staff and oversee 
the administration of programs.

Afterschool: before school, after school, school vacations/
holidays and summer.

Afterschool Programming: any organized program pro-
vided for children and youth ages 5-18 during a time when 
they are not in school.

Afterschool and Youth Development Professionals: those 
individuals who work in any organized program for chil-
dren and youth ages 5-18 during a time when they are not in 
school.

Advocacy: the pursuit of inf luencing public-policy and 
resource-allocation decisions within the political, economic, 
and social systems with the intention of positively affecting 
children and families’ lives. Advocacy in the afterschool and 
youth development field could be as simple as speaking about 
the importance of positive youth development in order to 
educate others or as complex as formally organizing efforts 
to influence afterschool and youth development legislation 
on the local or national level.

Bloom’s Taxonomy: This taxonomical structure provides an 
easily recognizable and consistent framework for describ-
ing the development of knowledge and competencies across 
professional levels. Traditionally, Bloom’s Taxonomy defines 
six levels of cognitive mastery. The six original levels of 
Bloom’s Ta xonomy, hierarchical in nature, beg in with 
Knowledge, and progress to Understanding, Application, 
Analysis, Synthesis, and finally Evaluation. The Rhode Island 
Core Knowledge and Core Competencies for Afterschool and Youth 
Development Professionals document uses an adaptation of 
Bloom’s taxonomy, containing four hierarchical levels to 
define the desired competencies for each of the professional 
levels within the document. In our adaptation, we collapsed 
Knowledge and Understanding into the first level, Applica-
tion in Level 2, Analysis in Level 3, and finally the document 
combines the more advanced skills of Analysis, Synthesis, 
and Evaluation in Level 4. 

Confidentiality: respecting and protecting the privacy of 
information related to the children, youth, families and col-
leagues in the program.

Ethics is defined as the responsibility to intentionally choose 
what is right, moral and just in practice and in principle.

Ethical Dilemma: A moral conflict that involves determin-
ing appropriate conduct when an individual faces conflicting 
professional values and responsibilities.

Family includes all persons whom are responsible for and 
involved with the child/youth and who the child/youth iden-
tifies as having significant impact in their lives.

Front-line workers: those Afterschool and Youth Develop-
ment Professionals who work directly with children, youth, 
and families.

Guided practice: An educational opportunity whereby the 
educator, expert, or “more competent other” presents a skill 
to children and youth and provides them with an opportu-
nity to independently practice that skill with guidance. The 
educator progressively and appropriately removes himself/
herself from the leading role, observing the students’ mas-
tery, providing feedback on any mistakes, and allowing the 
young people to gain the skills and confidence in the per-
forming the task at hand. 

Impartiality: Being free from bias or favoritism; demon-
strating equitable and fair practice. 

Professional boundaries: afterschool and youth develop-
ment workers must maintain appropriate ethical, physical, 
and psychological boundaries with colleagues, children, 
youth, and families. Because children and youth are in a 
vulnerable position due to power differentials, it is impera-
tive that staff maintain these ethical, physical (including 
sexual) and psychological boundaries with program partici-
pants. This includes keeping a balance between the caring 
and supportive relationship with young people and keep-
ing an appropriate professional distance. As the definition 
and understanding of professional boundaries is often not 
clear, and when working with staff and children, youth, and 
families, the boundaries are often blurred, programs should 
maintain ongoing staff professional development opportu-
nities on this topic.

Youth development: the natural process of a young person 
growing and maturing. Youth development also encompasses 
the philosophy of with working with young people in a man-
ner that is strengths-based. In practice, youth development 
builds on those strengths, or personal and social assets, to 
promote positive outcomes for children, youth and their 
families. (Hamilton, Hamilton, & Pittman, 2004). Per-
sonal and social assets are encompassed in positive physical, 
intellectual, psychological, vocational, emotional, moral, 
social and ethical development. (National Research Council 
and Institute of Medicine, 2002; Building Resiliency, pp. 
11-14, National Assembly, 1994; and Position Statement on 
Accountability and Evaluation in Youth Development Orga-
nizations, p. 1, National Collaboration for Youth, 1996)

glossary of terms
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resources

BrightStars: 
Rhode Island’s quality rating and improvement system 
http://www.brightstars.org/

CHILDSPAN:  
Rhode Island’s Child Development and Education 
Training System  
http://www.childspan.net/

National Afterschool Association: 
http://naaweb.yourmembership.com/Default.asp?

Providence Afterschool Alliance (PASA): 
Working to expand and improve the quality of after  
school opportunities for the youth of Providence  
http://www.mypasa.org/

Rhode Island Afterschool Alliance (RIASPA): 
Expanding and supporting high-quality afterschool 
programming so that Rhode Island’s children are safe, 
supervised, and prepared to lead productive lives  
http://www.afterschoolri.org/matriarch/default.asp

Rhode Department of Education: 
http://www.ride.ri.gov/
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Shevaun Keogh-Walker, CHILDSPAN, Rhode Island’s Child Development 
and Education Training System

Mary Nugent, East Bay Head Start and Rhode Island Interagency 
Coordinating Council for Early Intervention

Lillian Patterson, Human Service Department, Community College of Rhode 
Island (CCRI)

Elizabeth Rowell, Department of Elementary Education, Rhode Island College

Margaret Royster, Intown Providence Family YMCA

Ruth Schennum, Specialist, Affiliated Computer Services, CEDARR, Rhode 
Island Department of Human Services

Reeva Sullivan Murphy, Office of Child Care Unit, Center for Children and 
Family, Rhode Island Department of Human Services

Judy Victor, Committee Co-Chair, Family Child Care, Day Care Justice 
Co-op, Inc.

* �Several Steering Committee members also regularly attended task  
force meetings

Elizabeth Andreozzi, East Bay Head Start Education Manager, Early 
Childhood Education and Head Start

Lynne Bedard, Assistant Director, Woonsocket Area Career and Technical 
Center, Co-directs the Early Childhood Center Preschool that is also a Rhode 
Island Department of Education Approved Teacher Assistant Training Program

Luz Benzant, Family Child Care and Child Care Support Network

Wai Chun Chan-Chow, Teacher in early childhood center going 
through accreditation. Has Child Development Associate (CDA).  
Former teacher assistant

Colleen Curis, Child Studies/Human Services Instructor, Woonsocket 
Area Career and Technical Center, Co-directs the Early Childhood Center 
Preschool that is also a Rhode Island Department of Education Approved 
Teacher Assistant Training Program

Susan Curley, Parent/consumer also representing Early Intervention 
Services for Infants/Toddlers with Special Needs

Patsy L. Dumas, Teacher Assistant in inclusive preschool program at 
Woonsocket Area Career and Technical Center that is also a Rhode Island 
Department of Education Approved Teacher Assistant Training Program

Stephanie Goyette, Early Childhood (Preschool), School-Age and 
Youth Care Director

Carnell Jackie Jackson, Parent Consultant, State System Development 
Initiative (SSDI); Child Care Support Network (CCSN) Program

Sybil Johnson, Head Teacher, Kent County YMCA, Y’s Owl Nursery 
School, an inclusion program in conjunction with Warwick Public  
School Department

Peggy Kelley, Early Learning Standards pilot community

Eva La Croix, Family Child Care Homes of Rhode Island (President)

Khadija Lewis Khan, Early Childhood Center Director

Joan Marshall, Child Development Associate (CDA) Instructor, Community 
College of Rhode Island (CCRI) Adjunct instructor, Knowledgeable about 
entry level personnel core competencies

Araminta E. McIntosh, Family, School and Community Relationships, 
Home away from home

Deborah L. Morelle, University of Rhode Island Early Childhood 
Program Coordinator 

Heidi Nordman, Early Learning Standards pilot community

Sheila Orphanides, Infant/Toddler Director at Lincoln School Early 
Childhood Center, Presenter

Nina Pande, School and youth care

Carol Patnaude, Co-owner/director of Friends’ House Preschool, Daycare, 
Kindergarten, Inc. CCRI and Rhode Island College Adjunct Instructor

Redentora Perez, Rhode Island Department of Children, Youth and 
Families Licensing

Lourdes Pichardo, Family Day Care provider. Consults and trains home 
care providers

Nicole Reilly, Youth Care Program

Idalia Reyes, Family Day Care provider

Aurea Rosa, Rhode Island Department of Education Approved Teacher 
Assistant Training Program

Pam Russo, School-age and Youth Services Specialist, CHILDSPAN 

Molly Soum, Department of Human Services

Evelyn St. George, Education Manager, Head Start Board of Directors, Inc., 
Children and Youth: Development and Learning

Terrel Stowers, Pawtucket Y, Heritage Park School-Age Director

Celeste F. Thomason, Licensed Child Care Provider, Today’s Child

Deborah A. Wyatt, Executive Director, West End Community Center

Laura Mason Zeisler, Educational Consultant and Trainer in English and 
Spanish; Teacher in School with Students with Dual Language and Diverse 
Backgrounds; Chairs New England Association for the Education of Young 
Children Diversity Council
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Brenda Almeida, Department of Children, Youth, and Families

Yeimy Bakemon-Morel, Children’s Friend and Service/CHILDSPAN

Sarah Cahill, Rhode Island Afterschool Plus Alliance

Donna Chartier, Little Darlings Family Daycare, family child care provider

Tracy Cheney, Kidz Klub

Ligia Diaz, Children’s Friend and Service/CHILDSPAN

Jennifer DeFrance, Community College of Rhode Island, Rhode Island 
Association for the Education of Young Children, BrightStars

Elizabeth Devaney, Providence Afterschool Alliance

Colleen Dorian, Family Child Care Homes of Rhode Island

Shevaun Keogh-Walker, Providence Afterschool Alliance

Deborah Morelle, Dr. Pat Feinstein Child Development Center at the 
University of Rhode Island

Joseph Morra, Rhode Island Afterschool Plus Alliance

Michele Palermo, Rhode Island Department of Education

Maura Pearce, Ready to Learn Providence and Community College 
of Rhode Island

Karen Pucciarelli, Rhode Island Department of Education

Cynthia Roberts, Consultant

Christopher D. Salaun, Children’s Friend and Service/CHILDSPAN

Leslie Sevey, Rhode Island College
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for more information contact:

Cynthia Roberts at cynthia_roberts@verizon.net 
or

Christopher D. Salaun at csalaun@childspan.net
(401) 721-6408


